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I. General Background – (pg. 3)
II. Theory and Practice – “Sometimes the problem aunt’s so much what

 we don’t know as what we know that just ain’t so.”  -  Will Rogers
A. Piaget – sensory motor stages (pg. 15)
1. parallel development

2. seemingly purposeful and bizarre behavior (pg. 23)
a. finger flicking – primary circular reaction

b. banging, shaking, hitting objects – secondary circular reaction

c. dropping objects – tertiary circular reaction
3. communication begins to emerge around stage 4

4. meaningful expressive language occurs in stage 6

B. VanDijk and Sternberg – communication vs. language (8)
1. language prerequisites

a. eye contact

b. attention to task

c. receptive vocabulary

2. communication prerequisites

a. able to separate self from the environment

b. understand that there is something to do to exchange information with someone

c. understand that there are things about which to communicate

d. understand that there are people with whom to communicate

C. Contingency Intervention Project – (pg. 225)
1. infants quickly lose interest in an environment they can never hope to control
2. stimulation is un-related to IQ: responsiveness is significantly related

3. co-occurrence is essential in developing the concept that the world is controllable: those with physical/sensory/motor differences seldom experience co-occurrence; 100,000 co-occurrences need to be detected, associated and remembered

a. infants under 4 months of age learn to associate their movements with a consequent event

b. a delay of more than 2 seconds between movement and consequence and infants as old as 9 months do not learn

c. 3 month old infants remember response-consequence associations for at least 1 week and learning can be reactivated for up to 3 weeks

D. baby brains get bored too!
E. sensory integration

1. impact of vestibular stimulation on language 

2. impact of vestibular and tactile stimulation on self-injurious and self-stimulatory behaviors

3. behavior modification programs – high rate of replacement behavior, high rate of recidivism

4. less than 1% of seizure prone individuals are adversely affected by vestibular stimulation

5. it is the ‘strobe effect’ of going across the lights rather than the vestibular stimulation that may induce seizures

6. this is the kind of stimulation that kids enjoy

III. Assessment: static vs. dynamic - (pg. 54)
A. inherent weaknesses of formal assessments:
1. language based

2. commensurate scores don’t reflect commensurate abilities

3. identify disabilities rather than abilities
4. focus on typical development when we already know things aren’t typical

5. result in teaching to test

6. do not detect small increments of growth

7. static

B. emc3   assessment:
1. communication based
2. not developmental
3. identifies abilities rather than disabilities
4. focuses on skills relevant to building a functional communication system
a. motivating targets

b. current communication system
c. appropriate symbol systems
d. response modes
5. detects smaller increments of growth

6. is dynamic and ongoing

C. emc3   assessment components: (pg. 78)
1. Sensory Assessment:  (pg. 143)
a. steady state

b. no social interaction
c. scoring
0= no response

1= reactive/reflex

2= proactive/purposeful

d. age-appropriate – customize; consult sensory protocols

e. items:   (pg. 107)
vestibular

proprioceptive

tactile

visual

olfactory

gustatory

auditory

f. scoring and interpretation

sensory modality

motor abilities
current communication
2. ongoing sensory probe – (pg. 151) What are all of the questions that assessment triggered? What factors affected performance? Position? Stimulus? Set probes  to:

a. answer questions , 
b. gather more information and 
c. settle disagreements

3. Communication Component – (pg. 153)
a. completed by everyone in a position to communicate with the individual

b. completed by interview with family and from experience with others
c. functions: 


imperative


declarative


reply


greeting


attention

d. scoring: 
quantity - frequency, spontaneity, consistency

quality – perlocutionary, illocutionary, symbolic

4. Symbol System – (pg. 29)
5. CLICKS – causality  - (pg. 241)
6. CHATS- critical features in voice output considerations – (pg. 273)
IV. Procedures – If you always do what you’ve always done, you’ll always get what you’ve already got!

A. Remember Epaminondous!
B. The ability of co-occurences to influence early cognitive development depends on frequency and consistency – remember 84 years and 701 years!

C. Delivery models:  

mass / concentrated trials - individual

mass/ concentrated trials – group

incidental teaching

self-contained

inclusive

D. selection of goals and objectives – minimum performance criterion:  What will it take to convince you that the student has the skill?  Also for satiation, slow arousal and response latency.
COUNTS: Implementation Matrix

	Response types:
	I. Response Level

   
	II. Association

      Level
	III. Anticipation 

       Level
	IV. Choice Level

  (Just Say “NO!”)
	V. Expansion Level

	A. changes in affect, vocalizations, eye gaze
	I A
	II A
	III A
	IV A
	V A

	B. changes in head movement
	I B
	II B
	III B
	IV B
	V B

	C. movement of extremity(ies)
	I C
	II C
	
III C
	IV C
	V C


V. COUNTS: Implementation – (pg. 167)
A. Level I: Motor Response – consistent and predictable motor pattern

B. Level II: Association – associate motor with symbol and consequence: (no motor + no consequence)

C. Level III: Anticipation – response occurs in association with symbol; introduce symbol for declination

D. Level IV: Choice – first exposure to 2 symbols at the same time; initiates and declines by using symbol for activity and symbol for declining

E. Level V: Expansion – continue to add symbols that have reached criterion on Levels II, III and IV; always include symbol for declination

CLICKS: Implementation Matrix
	switch activation
	purposeful switch activation
	one switch -

multiple locations
	two switches
	multiple switches
	scanning

	C

C(licks)
	L

CL(icks)
	I

CLI(cks)
	C

CLIC(ks)
	K

CLICK(s)
	S

CLICKS


VI. CLICKS:  Implementation – (pg. 247)
A. C – switch activation - 

B. CL – purposeful switch activation

C. CLI – multiple locations

D.  CLIC – two switch use

E. CLICK – multiple switches in multiple locations

F. CLICKS – direct select vs. scanning 
Chats: Implementation Matrix
symbol/event association level:
	0 symbols
	single symbols
	symbol & foil
	multiple symbol array
	expand symbol repertoire

	C
	H
	A
	T
	S


VII. CHATS: Implementation – (pg. 279)
A. C – 0 symbols, initiate using voice output switch and symbol

B. CH – single symbols, initiate and be satisfied with consequence

C. CHA – activity/request symbol and declination symbol, initiate and decline and be satisfied with consequence

D. CHAT – choice, 3 messages supported by voice out-put

E. CHATS – expansion across partners, setting and systems

VIII. Data:  (pg. 62)   “Not everything that counts can be counted and not everything that can be counted counts.”  A.  Einstein

A. rationale – remember the potato

B. improvement of speed, accuracy, spontaneity and/or frequency

C. minimum performance criterion

D. ongoing vs. episodic

E. staff focus vs. student focus

F. tool based vs. activity based

G. REMEMBER THE LETTUCE!!!
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